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Russellville High School’s Philosophy of School Guidance & Counseling

Guidance and counseling is an essential service in the instructional program of the
school. The main objective of the guidance department of the Russellville City Schools is
to provide each student with the services necessary to help him/her in making wise
personal, social, educational, and career/vocational decisions.

All students must have guidance and counseling services provided for them.
Students who are in need of special help must receive it; but to limit the guidance
program to students with special problems does a grave injustice to the entire student
population.

In organizations of information, and in the provision of experiences,
administrators, teachers, and school counselors need to be aware of the guidance and
counseling function of assisting the student in choosing goals that will be satisfying and
useful both for him/her and for society.

The major components of guidance and counseling are as follows:

1. Developmental guidance and counseling foster planned intervention to
facilitate the total development of individuals in all areas-personal, social,
educational, and career/vocational and to integrate these components into an
individual life style.

2. Remedial guidance and counseling assists students in overcoming difficulties
which impede educational progress, and social effectiveness, and career and
vocational development.

Guidance and counseling services must be a whole process. There is no, and can be no,
functional division between educational and vocational services or services concerned
with personal/social development. Both group and individual counseling are vital
components of an effective guidance program.

This plan ensures the commitment of Russellville City Schools to provide comprehensive
counseling and guidance for all students in the system and to provide the unique guidance
services each student needs to maximize their educational opportunities.



Russellville High School
Comprehensive Counseling and Guidance

Mission Statement

The mission of Russellville High School’s comprehensive school counseling and guidance
program is to prepare every student socially, academically, and emotionally for present and future
challenges. Thus, the program’s main objective is to provide learning opportunities and
experiences that contribute positively to the students’ ability to make wise personal, social,
educational, and career/vocational decisions.

As students are provided opportunities for acquiring competency in academic, career and
personal/social development, the high school guidance department uses four major program
delivery components: school guidance curriculum, individual student planning, responsive
services, and system support. The counselors work in collaborative partnerships with students,
educators, parents and community members to empower students to reach their highest level of
success and productivity.

The comprehensive counseling and guidance programs provided by counselors in Alabama public
schools are based on the following tenets:

1. Every student has the right to experience respect and dignity as a human being and to
benefit from the counseling and guidance services described in the Comprehensive
Counseling and Guidance State Model for Alabama Public Schools (the State Plan),
Bulletin 2003, No. 89.

2. Every student has the right to participate in activities that promote self-direction and
self-development.

3. Every student has the right to make choices and accept responsibility for choices
made.

4. Every student has the right to participate in a comprehensive school counseling and
guidance program designed to assist all students in attaining their maximum potential
in academic, career, and personal/social development.

Introduction

Russellville High Schools’ comprehensive school counseling and guidance program is an
essential integrated component of the total instructional program through which students have
maximum opportunity for academic, career, and personal/social development. In this regard, the
school counseling and guidance program involves a planned, purposeful, and sequential program
of activities that begins in kindergarten and continues through the twelfth grade. RHS’s school
counseling and guidance program is data-driven by student needs and provide outcome-based
accountability measures that align the school counseling and guidance program with the school’s
overall academic mission. The rationale for developmental guidance is clearly defined:
counseling should be facilitative as well as rehabilitative, active as well as reactive, preventive as
well as remedial, and skill additive as well as problem reducing. Seventeen years ago, the profile
of the school showed a student body consisting of approximately 80% Caucasian, 15% African,
and 5% Hispanic, Indian, Asian, and other minority. Today, the school profile shows
approximately 53% Caucasian, 38% Hispanic, 7% African American, and 2% other. Seventeen



years ago, the percentage of students who participated in the Child Nutrition Program’s Free and
Reduced lunch program was less than 20%. Last year, the school profile showed that 63% of the
student body participated in the Free and Reduced lunch program. We are now under a new
federal programs grant that allows all of our students in the system to receive free and reduced
lunch for the current school year. Since we have seen such an increase in our percentages, new
programs have been implemented, including those for EL (English Language Learners), both for
those who are non-fluent and for those who have limited English language skills. With an
average of 753 students, programs, courses, and activities are planned to provide the most
effective and positive experiences possible for students. With two counselors, the guidance and
counseling program continues to be an integral part of the total school program.

Counselors possess a thorough knowledge of the school program including the curriculum, the
learning process, and the school organization. As developmental facilitators, counselors function
as school based members of student support teams. The Russellville High School counselor’s
mission is to plan, organize, provide, and/or coordinate activities, presentations, and experiences
for students as they develop toward productive adults in society. Thus, Comprehensive Guidance
and Counseling Program for Russellville High School has been developed around the plan
presented in The Revised Comprehensive Guidance and Counseling State Model for Alabama’s
Public Schools. (Bulletin 2003)



Program Benefits

All stakeholders share the benefits of the comprehensive guidance and counseling program at
RHS. The goal of the RHS guidance and counseling program is to have a positive impact on
students, parents/guardians, teachers, administrators, boards of education, school counselors,
counselor educators, communities, postsecondary institutions, and student services personnel.

Benefits for Students

Ensures every student access to the school counseling and guidance program

Monitors and interprets data to facilitate student improvement and school success

Provides strategies for closing the achievement gap

Promotes the most challenging and appropriate academic curriculum for each student

Advocates for students and promotes equitable access to educational opportunities

Advocates for programs to assist student success like through school tutoring, EL aide,

etc.

e Provides information via daily student bulletin, student newsletters, brochures, Remind
101 text messaging and website

o Helps develop employability skills and career knowledge through programs such as, but

not limited to the following; Kuder, Made in Franklin Career Event, Keytrain (Work

Keys)

Benefits for Parents/Guardians

Supports active partnerships for student learning and career planning

Invites and coordinates access to school and community resources

Advocates for student academic, career, and personal development

Provides training and informational workshops

Provides data for information on student progress

Provides financial aid night for parents and students

Provides AP information night for parents and students

Provides an orientation meeting for parents of freshmen

Provides information via the system’s website, parent portal database, student email, and
brochures

Benefits for Teachers

¢ Promotes an interdisciplinary team approach to address student needs and educational
goals

Increases collaboration with school counselors and teachers

Supports development of classroom management skills

Analyzes data to improve school climate and student achievement

Participates in decisions regarding course offerings/requirements

Provides information via daily student bulletin, brochures, website



e Provides support in parent/teacher conferences

Benefits for Administrators

¢ Develops and implements a school counseling and guidance plan to promote student
success

o Utilizes data for school improvement

o Uses data for implementation of the Educate Alabama

e Provides a proactive school guidance curriculum that addresses student needs and
enhances school climate

Benefits for School Counselors

Defines responsibilities within the context of a school counseling and guidance program
Eliminates nonschool counseling program activities

Supports access to every student

Provides a tool for program management , implementation, and accountability
Recognizes school counselors as leaders, advocates, and agents of change

Ensures the school counseling and guidance program contributes to the school’s mission
Provides evidence of ongoing activities for the implementation of the Educate Alabama
Program for Counselors

Benefits for Communities

e Builds collaboration with businesses and industries and enhances the potential for every
student’s postsecondary success; i.e. junior leadership program, job shadowing, career
pathways, Made in Franklin career program, etc.

o Provides a workforce with a stronger academic foundation
Promotes equity and access to the workforce

o Encourages and promotes community participation in student support through
community scholarships

Benefits for Postsecondary Education

o Enhances articulation and transition of the student to postsecondary institutions with
attendance at College Day and publicizing high school senior visit days at various
colleges including, but not limited to Career Day at North West Shoals Community
College

e Encourages and supports rigorous academic preparation that prepares every student for
the most appropriate postsecondary educational opportunities

o Motivates every student to seek a wide range of substantial postsecondary options,
including college

e Promotes equity and access to postsecondary education for every student

e Isan available resource for information and/or materials concerning postsecondary
education and/or employment opportunities

e Coordinates Dual Enrollment/Dual Credit Programs, Early Scholar’s Programs, and
correspondence education through Upward Bound Program



Benefits for Boards of Education

o Provides data that support the implementation of a standards-based school counseling and
guidance program

e Ensures equity and access to a quality school counseling and guidance program for every
student

e Articulates appropriate credentials and staffing ratios
Informs the community about school counseling and guidance program success
e Provides data about improved student achievement

Benefits for Student Services Personnel

o Defines the school counseling and guidance program

o Maximizes collaborative teaming to ensure individual student success

o Uses school counseling and guidance program data to maximize benefits for individual
student growth

o Increases collaboration for utilizing school and community resources



Program Delivery Components

The comprehensive school counseling and guidance program of Russellville High School seeks to
ensure that every student has varied opportunities to acquire competencies in the areas of
academic, career, and personal/social development. Student activities and opportunities for such
development are planned through the four major delivery components: School Guidance
Curriculum, Individual Student Planning, Responsive Services, and System Support.

School Guidance Curriculum

School guidance curriculum includes structured experiences presented systematically through
classroom and group activities from kindergarten through twelfth grade. The curriculum
emphasizes decision making; self-understanding; study skills; and career exploration, preparation,
and planning. Options for delivery include classroom activities, group activities, interdisciplinary
curriculum development, parent workshops and instruction. While the counselors are often the
presenter, they also coordinate with community agencies such as Riverbend, Bradford, the police
department, nearby college(s), and others (like the Northwest Talent Search Program) in
providing classroom and other group activities.

Topics for school guidance curriculum activities within this component may include, but are
not limited to:

High School Schedule Planner

Student Portfolio

Registration & Enroliment

Freshman Orientation

Freshman Parent Orientation

Kuder’s Interest Inventory

Study Skills

Conflict Resolution

Registering for and Preparing for the ACT
How to Organize Answers to Essay Questions
Completing Scholarship Applications

Peer Pressure

Stress Management

Resume Writing

Interview skills

Financial Aid Night

Class meetings

Upward Bound

Talent Search

Completing College Admissions Process (including the FAFSA)
Dual Enrollment/Dual Credit Program

New Student to the School (System) Orientation
Peer Helper Program



College Day

John Jolly with There’s A Way
Articulated CTE Courses

Work Keys for 121" grade students
Alabama College Application Week
AP Parent/Student Information Night
Diploma Counseling Option

Dual Credit CTE Courses

Individual Student Planning

Individual student planning at the high school level includes activities that provide every student
with an opportunity to plan, monitor, and manage their academic, career, and personal/social
development. Individual student planning emphasizes test interpretation, while academic
counseling includes postsecondary education, career/technical education, and career planning.
Delivery options include individual or small-group appraisal, advisement, and placement and
follow-up. Others often lend assistance in these efforts and include teachers, parents, guardians,
and career professionals.

Topics for individual student planning activities may include, but are not limited to:

Career/Technical Programs (courses)

CTSO Participation

Peer Helper faculty members/student mentors

Job shadowing

Franklin County Leadership Program (through Chamber of Commerce)
College Application/Admissions Process

Four-Year Planning Scheduler

Honor’s Night Program

Financial Aid Night

Alabama Vocational Rehabilitation Services

Career Interest Inventory

Student Portfolio

Student Resume

Interview skills

ACT Test Score Interpretation

PLAN Test Score Interpretation

AHSGE, PSAT, Work Keys, End of Course, AP, etc. Score Interpretation
Summer School Program

Credit Recovery

ACCESS Online courses

Early Scholar Program (UNA)

Summer “Jump Start” Program (NWSCC)

Career Pathways

Clinical Experiences in Healthcare and Business Courses
Transfer Student Academic Transcript Evaluation
At-Risk services (both on campus and SPAN Program)
ASVAB, Grad Exam and other student testing

John Jolly with There’s A Way

Orland Britnell with Cattleman’s Association

RTI Interventions



504 Plan(s)

Tech Prep Programs in Welding, Automotive Technology, and Cosmetology
Assists students with completing the Free Application for Federal Student Aid
Compass Learning Distance Learning

APEX Distance Learning

Assists students in applying for scholarships

Interviews potential dropout students

NCAA Eligibility

Grief Counseling

Truancy issues

Emotional/Social issues

Pregnancy

Suicidal/Self Harm

ScorePlus Tutoring/ACT Prep

Responsive Services

Responsive services include counseling or referral activities that meet the immediate needs and
concerns of students. These may include personal counseling, crisis counseling, problem solving,
agency referral, and consultation.

These referral sources may include, but are not restricted to:

Consultation with and referral to local agencies like Riverbend, private counselors like
Alan Bragwell, and a city school employee who is professionally licensed
Cooperation with SPAN Program

Peer student mentors

EL student mentors

Peer Helper student mentors

Franklin County Department of Human Resources
Franklin County Juvenile Probation Office(rs)
Resource office on campus

Bradford Services

Scope 3-10

Franklin County Health Department

A-Home (Sheffield and Florence)

Rtl team

Special Education Department

Safeplace

The Healing Place- Karen Gresham

After-school Tutoring Program

At-risk program on campus

In-school Suspension program on campus

Mission Outreach by Calvary Baptist Church
Dream Center

System Support

This component includes indirect guidance management activities that maintain and enhance the
total counseling and guidance program. Responsibilities may include staff relations, community
relations, task forces, professional development, support teams, test interpretation, data analysis,



and curriculum development. This component provides appropriate support to academic
programs.
Delivery options and/or activities include the following:
e Partnerships with other educational agencies
Formation of and consultation with advisory council
Participation in departmental meetings
Vertically aligns with K-12 System Counselor Meetings
Attend in-service and other professional development meetings and workshops
Serve on Rtl team
504 Coordinator and 504 Workshop
Dual Enrollment/Dual Credit Coordinator
Participant in Chamber activities
Coordinate civic clubs’ participation in scholarship program
Registration & Master Schedule Coordination
EducateAlabama Evaluations
ACT Prep software purchase and utilization (USATestPrep.com)
ACT workshop & data interpretation
ACCESS data interpretation
PLAN data interpretation
QualityCore EOC interpretation
Webinar’s Regarding State Updates & Resources (Ex: Self-Injury WebEX, Personnel &
Support Codes Update, New Diploma Update, QualityCore End-of-Course Testing)
STI iNow Conference
Local College Informational Luncheons
Faculty committee participation like ticket sales and graduation usher committee
There’s A Way
DAR- Daughter’s of the American Revolution- Liz Anderson
ALCA Conference and Division Meetings
Healing Place Suicide Prevention Workshop
Kuder Navigation Training
Compass Learning Implementation and Training
State Career Conference in Gardendale
ACCESS training
BIC Reviews (CTE)
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Figure 1

Program Delivery Components*

SCHOOL GUIDANCE
CURRICULUM

Provides guidance
content in a systematic
way to all students in

INDIVIDUAL STUDENT
PLANNING

Assists students in
planning, monitoring,
and managing their

RESPONSIVE
SERVICES

Addresses the immediate
concerns of students

SYSTEM
SUPPORT

Includes program, staff,
and school support
activities and services

Grades K-12 personal and career
planning
Purpose Purpose Purpose Purpose

Student awareness, skill
development, and
application of skills
needed in everyday life

Student educational and
occupational planning,
decision making, and
goal setting

Prevention and
intervention

Program delivery and
support

Areas Addressed:
Academic

Motivation to achieve
Decision-making skills
Goal setting

Planning
Problem-solving skills

Career

Awareness of educational
opportunities

Knowledge of career
opportunities

Knowledge of
career/technical training

Personal/Social

Self-esteem development
Interpersonal
effectiveness
Communication skills
Cross-cultural
effectiveness
Responsible behavior

Areas Addressed:
Academic

Acquisition of study skills

Awareness of educational
opportunities

Appropriate course
selection

Lifelong learning

Utilization of test data

Career

Knowledge of career
opportunities

Knowledge of
career/technical training

Need for positive work
habits

Personal/Social

Development of healthy
self-concept

Development of adaptive
and adjustive social
behavior

Areas Addressed:
Academic

Academic concerns

Physical abuse

Sexual abuse

Emotional abuse

Grief, loss, and death

Substance abuse

Family issues

Sexual issues

Coping with stress

Relationship concerns

School-related concerns:
tardiness, absences and
truancy, misbehavior,
school avoidance, drop-
out prevention

Areas Addressed:
Academic

Guidance program
development

Parent education

Teacher and
administrator
consultation

Staff development for
educators

School improvement
planning

Counselor professional
development

Research and publishing

Community outreach

Public relations

Counselor Role

Structured groups

Consultation

Guidance curriculum
implementation

Counselor Role

Assessment
Planning
Placement

Counselor Role

Individual counseling
Small-group counseling
Consultation

Referral

Counselor Role

Program development
and management

Consultation

Coordination

Note: These lists represent examples and are not exhaustive.

*Reprinted with permission, Gysbers, N.C., and Henderson, P. (2000). Developing and Managing Your
School Guidance Program, (3 ed.), Alexandria, Va.: American Counseling Association.



Program Structural Components

Local Education Agency (LEA) Counseling and Guidance Advisory Committee

In order to ensure that the system’s comprehensive counseling and guidance program is an
integral part of the total school system and community, the LEA counseling and guidance is a
representative group of persons appointed to provide advice and assistance for the school
counseling and guidance program within a school system. The committee consists of
representative stakeholders of the school counseling and guidance program, including students,
parents or guardians, teachers, counselors, administrators, school board members, as well as
business and community representatives; thus, reflecting the community’s diversity. The
advisory committee serves as a communication liaison between the comprehensive counseling
and guidance program and the community as it reviews program goals, competencies, and results,
and participates in making recommendations to the school counseling and guidance department,
principal, and superintendent. The advisory council meets at least twice a year and communicates
as well via telephone or email when the need arises.

Individual School Counseling and Guidance Advisory Committee

In addition to the LEA counseling and guidance advisory committee, RHS has a counseling and
guidance advisory committee that advises and assists with the development and implementation
of the comprehensive counseling and guidance program. The committee helps identify student
needs and provides program support. Committee members represent all interested parties of the
comprehensive counseling and guidance program: students, parents/guardians, teachers,
administrators, and community resource persons. It meets twice a year and is invited to make
suggestions for ways to improve the program’s effectiveness.

Coordinators’ Role

Coordination and direction of the LEA’s comprehensive counseling and guidance program is
critical. Counseling and guidance coordinators provide necessary support for comprehensive
school guidance program development, implementation, and evaluation of procedures that
enhance the effectiveness of the school system’s comprehensive counseling and guidance
program. Counseling and guidance coordinators serve as facilitators, leaders, supporters, and
advisors. Counseling and guidance coordinators provide leadership to ensure the credibility of
the comprehensive counseling and guidance program for faculty, staff, and the community.

Principals’ Role

Administrative support is critical to full implementation of the comprehensive counseling and
guidance program. Principals, as chief administrators in schools, are ultimately responsible for
the success of all instructional programs, including the school counseling and guidance program.
Principals understand the role of school counselors and provide the necessary support for
counselors to fulfill that role. Such support includes the provision of adequate facilities,
materials, and clerical staff to allow counselors to use their specialized training in an effective
manner. Principals provide input into program development and encourage and support
participation of all school personnel in the implementation of the counseling and guidance
program.



High School Counselors

The high school counseling and guidance program builds on goals from the elementary and
middle school. The high school program assists students in applying and enhancing acquired
knowledge and understanding as they strive to become responsible adults. Counseling and
guidance activities help students develop realistic and fulfilling life plans. Competency in
decision making is stressed, career planning is refined, and personal responsibility is emphasized.
The high school four-year educational plan and the educational/career planning portfolio,
developed in the middle school, move with the student to the high school and are reviewed and
updated annually.

Teachers’ Role

Teachers play a vital role in the planning and implementation of a comprehensive school
counseling and guidance program. As professionals who have the greatest contact with students,
teachers are in the best position to recognize and help provide for the developmental and
individual needs of students. Through appropriate communication and referral, teachers facilitate
the interaction between students and counselors. Teachers demonstrate support for the program
by providing adequate opportunities for student-counselor contact. Teachers contribute directly
to the school counseling and guidance program by helping counselors deliver programs that
facilitate the academic, career, and personal/social development of students. Teachers strengthen
and follow through on concepts presented to help students retain the knowledge, skills, and
understanding established through the program. Teacher support, input, and expertise make it
possible for the school counseling and guidance program to become an integral part of the total
educational program.

Guidance Resources

Appropriate guidance resources are required for each of the four program delivery components:
School Guidance Curriculum, Individual Student Planning, Responsive Services, and System
Support. These resources include equipment and materials, staff expertise, and community
resources. Resource materials must be relevant to the program, appropriate for the diversity of
the school and community, and of sufficient quantity to be useful.

Use of Time

The counselor(s) at Russellville High School will determine the time the program needs to
allocate for each of the four program delivery components. The counselor(s) keeps a daily
calendar on planned activities and is also available for unplanned individual and group
counseling. Parent conferences, student conferences, departmental meetings, Rtl meetings, state
testing preparation and administration, classroom presentations, scheduling and coordinating
college and military recruiter visits, system-wide counselor’s meetings, and meetings with
administrators and others to monitor and plan school program and course offerings are typical
activities of the counselor. Being a resource and making referrals are also important aspects of
the high school counselor’s role. Maintaining student records, entering new students and
evaluating their transcripts and communicating to students and parents both personally and
through written correspondence is an ongoing responsibility throughout the school year. Besides
the daily calendar, a monthly calendar is also kept that includes the responsibilities that are
associated with each particular month. The school counselor does keep daily records that
document time and activities performed as well as keep guidance records on the computer of
sessions with students and/or parents. The records indicate how the counselor’s time is spent.
The counselor is fortunate in that she is not asked to perform administrative duties.



Program Goals for Students

School counseling and guidance programs throughout Alabama may differ in recognized need;
however, every school system and school must develop a comprehensive, outcome-based, and
developmental counseling and guidance program. The ASCA has developed national standards
to better define the role of school counseling and guidance programs. The standards address
program content and identify broad areas of knowledge, attitudes, and skills that all students
develop as a result of participating in an effective school counseling and guidance program.

Alabama has utilized The ASCA National Model: A Framework for School Counseling Programs
to provide all essential elements for developing programs to help students achieve success in
school. The ASCA National Standards, located below and on pages 15-20 of this document,
facilitate student development in three domains: Academic Development, Career Development,
and Personal/Social Development.

ASCA National Standards for Students*

Academic Development

Standard A.  Students will acquire the attitudes, knowledge and skills that contribute to effective
learning in school and across the life span.

Standard B.  Students will complete school with academic preparation essential to choose from a
wide range of substantial post-secondary options, including college.

Standard C.  Students will understand the relationship of academics to the world of work and to life
at home and in the community.

Career Development

Standard A.  Students will acquire the skills to investigate the world of work in relation to
knowledge of self and to make informed career decisions.

Standard B.  Students will employ strategies to achieve future career goals with success and
satisfaction.

Standard C.  Students will understand the relationship between personal qualities, education,
training and the world of work.

Personal/Social Development

Standard A.  Students will acquire the knowledge, attitudes and interpersonal skills to help them
understand and respect self and others.

Standard B.  Students will make decisions, set goals, and take necessary action to achieve goals.

Standard C.  Students will understand safety and survival skills.

*Reprinted with permission from American School Counselor Association. (2003). The ASCA National
Model: A Framework for School Counseling Programs. Alexandria, Va.: Author.



Alabama Grade-Cluster Standards,
Competencies, and Indicators—Guidance
Curriculum Scope and Sequence
Russellville High School

The following competencies for Alabama students are linked directly to the nine national
standards as presented in The ASCA National Model: A Framework for School
Counseling Programs. The competencies describe the attitudes, knowledge, and skills
that students should be able to demonstrate as a result of participating in an effective
school counseling and guidance program.

Counselors should determine the student competencies and the corresponding indicators
to be utilized in planning and developing the school guidance curriculum and the
individual student planning components appropriate for specific grade-levels within the
school program. Guidance activities must be outcome-based and linked to the
appropriate indicators.

The scope and sequence of the local school guidance curriculum must ensure that all
students master all competency indicators by the end of Grade 12.

Guidance Curriculum Scope and Sequence Chart*

ACADEMIC DEVELOPMENT DOMAIN K-2]35 ] 68| 9-12
Standard A: Students will acquire the attitudes, knowledge and skills that
contribute to effective learning in school and across the life span.
Competency A:Al  Improve Academic Self-Concept
A:AlLl articulate feelings of competence and confidence as learners ° o) o
AAlL2 display a positive interest in learning ° o) o) o)
AAL3 take pride in work and achievement ° o 0 o
1 A:AlA4 accept mistakes as essential to the learning process ° o) o)
N AAlS5 identify attitudes and behaviors leading to successful learning ° o)
D Competency A:A2  Acquire Skills for Improving Learning
1 AA2.1 apply time-management and task-management skills ° o)
c AA2.2 demonstrate how effort and persistence positively affect learning ° o)
A AA23 use communications skills to know when and how to ask for help . o o o
T when needed
ol AA24 apply knowledge and learning styles to positively influence school o o
performance
R | Competency A:A3  Achieve School Success
S AA3.1 take responsibility for their actions ° o o) o
AA32 demonstrate the ability to work independently, as well as the ability
T to work cooperatively with other students ° © ©
A:A3.3 develop a broad range of interests and abilities ° o
AA34 demonstrate dependability, productivity and initiative ° o) o)
A:A3.5 share knowledge ° o) o)

*Adapted with permission from American School Counselor Association. (2003). The ASCA National Model: A
Framework for School Counseling Programs. Alexandria, Va.: Author.



Guidance Curriculum Scope and Sequence Chart (Continued)

ACADEMIC DEVELOPMENT DOMAIN K-2 |35 |6-8 |9-12
Standard B: Students will complete school with the academic preparation
essential to choose from a wide range of substantial postsecondary options,
including college.
Competency A:B1  Improve Learning
A:Bl.1 demonstrate the motivation to achieve individual potential ° o o
A:Bl1.2 learn and apply critical-thinking skills ° o o
A:B1.3 apply the study skills necessary for academic success at each level ° o o o
ABl4 seek information and support from faculty, staff, family and peers ° o
IN A:Bl.5 organize and apply academic information from a variety of sources ° o
A:B1.6 use knowledge of learning styles to positively influence school o o
D performance
I [ ABL7 become a self-directed and independent learner ° o o)
C -
A Competency A:B2  Plan to Achieve Goals
AB2.1 establish challenging academic goals in elementary, middle/junior o o °
T high and high school
0 | AB2.2 use assessment results in educational planning ° o)
R AB23 develop and implement annual plan of study to maximize academic o .
S ability and achievement*
A:B2.4 apply knowledge of aptitudes and interests to goal setting ° o)
A:B2.5 use problem-solving and decision-making skills to assess progress o o
toward educational goals
A:B2.6 understand the relationship between classroom performance and . o o o
success in school
A:B2.7 identify postsecondary options consistent with interests, achievement, ° o
aptitude and abilities
STANDARD C: Students will understand the relationship of academics to the
world of work and to life at home and in the community.
Competency A:C1  Relate School to Life Experience
I | AcCl11 demonstrate the ability to balance school, studies, extracurricular
Lo . . . . [ J O (@]
N activities, leisure time and family life
p | ACl12 seek cocurricular and community experiences to enhance the school o o
I experience
c A:C1.3 understand the relationship between learning and work ° o o o
ACl4 demonstrate an understanding of the value of lifelong learning as
A . . L S ° o)
essential to seeking, obtaining and maintaining life goals
T A:Cl5 understand that school success is the preparation to make the o o
o transition from student to community member
R | ACl16 understand how school success and academic achievement enhance
s future career and vocational opportunities ¢ | © ©

*Counselors for Grades 8-12 must guide students in the development and annual revision of a four-year

educational/career plan and have students maintain a portfolio of study based on legislative and other
graduation requirements. The selection of the educational/career plan must be approved in writing by the
parents or guardians.




Guidance Curriculum Scope and Sequence Chart (Continued)

CAREER DEVELOPMENT DOMAIN K-2]35]6-8] 912
STANDARD A: Students will acquire the skills to investigate the world of work
in relation to knowledge of self and to make informed career decisions.
Competency C:Al  Develop Career Awareness
C:All develop skills to locate, evaluate and interpret career information ° o
C:Al.2 learn about the variety of traditional and nontraditional occupations ° o o) o
C:Al3 devz_elop. an awareness of personal abilities, skills, interests and o o o o
motivations
C:Al4 learn how to interact and work cooperatively in teams ° o o
C:Al5 learn to make decisions ° o o
I C:Al.6 learn how to set goals ° o) o)
N | CAL7 understand the importance of planning ° o
D | CAl8 pursue and develop competency in areas of interest ° o
| C:A1.9 develop hobbies and vocational interests ° o o) o
C | C:A1.10 | balance between work and leisure time ° o) o
A Competency C:A2  Develop Employment Readiness
T C:A21 acquire employability skills such as working on a team and problem-
o solving and organizational skills ° ©
R | CA22 apply job readiness skills to seek employment opportunities °
S | cA23 demonstrate knowledge about the changing workplace °
C:A24 learn about the rights and responsibilities of employers and o
employees
C:A25 learn to respect individual uniqueness in the workplace °
C:A2.6 learn how to write a resume °
C:A2.7 develop a positive attitude toward work and learning ° o o o
C:A2.8 understand the importance of responsibility, dependability,
punctuality, integrity and effort in the workplace ° ©
C:A2.9 utilize time- and task-management skills ° o o o




Guidance Curriculum Scope and Sequence Chart (Continued)

CAREER DEVELOPMENT DOMAIN K-2 |35 ] 6-8] 9-12
STANDARD B: Students will employ strategies to achieve future career goals
with success and satisfaction.
Competency C:B1 Acquire Career Information
CB1l1 apply decision-making skills to career planning, course selection and o o
career transition
C:Bl1.2 identify personal skills, interests and abilities and relate them to current ° o o o
career choice
I C:B1.3 demonstrate knowledge of the career-planning process ° o
N | CBl4 know the various ways in which occupations can be classified ° o o
D | CB15 use research and information resources to obtain career information ° o
| C:Bl16 learn to use the Internet to access career-planning information ° o
c C:B1.7 describe traditional and nontraditional career choices and how they o o o
A relate to career choice
T | CB18 understand how changing economic and societal needs influence . o
o employment trends and future training
R | Competency C:B2 Identify Career Goals
S | CB21 demonstrate awareness of the education and training needed to achieve . 5 o o
career goals
C:B2.2 assess and modify their educational plan to support career °
C:B2.3 use employability and job readiness skills in internship, mentoring, . o
shadowing and/or other work experience
C:B24 select course work that is related to career interests ° o)
C:B25 maintain a career-planning portfolio ° o
STANDARD C: Students will understand the relationship between personal
qualities, education, training and the world of work.
Competency C:C1 Acquire Knowledge to Achieve Career Goals
C:.Cl1 understand the relationship between educational achievement and . o o o
| career success
N| cc12 explain how work can help to achieve personal success and satisfaction ° o) o)
D C:.C1.3 identify personal preferences and interests influencing career choice . o
1 and success
C| cci4 understand that the changing workplace requires lifelong learning and o o
A acquiring new skills
T | CCl1l5 describe the effect of work on lifestyle ° o)
O | CcCil6 understand the importance of equity and access in career choice ° o) o)
R| cc17 understand that work is an important and satisfying means of personal o o o o
S expression




Guidance Curriculum Scope and Sequence Chart (Continued)

CAREER DEVELOPMENT DOMAIN K-2| 35|68 9-12
1 | Competency C:C2 Apply Skills to Achieve Career Goals
N| c.ca1 demon§trate how intere_sts, abilitigs and achievement relate to ° o o
D achieving personal, social, educational and career goals
1| CC22 learn how to use conflict management skills with peers and adults ° o) o) o
C| c.C23 learn to work cooperatively with others as a team member ° o) o
Al ccco4 apply academic and employment readiness skills in work-based ™ o)
T Iearnipg situations such as internships, shadowing and/or mentoring
o experiences
R
S
PERSONAL/SOCIAL DEVELOPMENT DOMAIN K-2 |35 ] 6-8 | 9-12
STANDARD A: Students will acquire the knowledge, attitudes and
interpersonal skills to help them understand and respect self and others.
Competency PS:Al Acquire Self-Knowledge
PS:Al1.1 develop positive attitudes toward self as a unique and worthy person ° o) o) o
PS:Al.2 identify values, attitudes and beliefs ° o) o) o)
PS:ALl.3 learn the goal-setting process ° o) o)
PS:A14 understand change is a part of growth ° o) o) o
PS:A15 identify and express feelings ° o) o) o
PS:Al.6 distinguish between appropriate and inappropriate behavior ° o) o) o)
1 | PSIALY recognize personal boundaries, rights and privacy needs ° o o o)
N | PS:IAL8 understand the need for self-control and how to practice it ° o) o) o
D | ps:AL9 demonstrate cooperative behavior in groups ° o) o
! PS:A1.10 | identify personal strengths and assets ° o) o)
i PS:Al1.11 | identify and discuss changing personal and social roles ° o o)
T PS:A1.12 | identify and recognize changing family roles ° o) o) o)
O | Competency PS:A2 Acquire Interpersonal Skills
R | PS:A2.1 recognize that everyone has rights and responsibilities ° o o o)
S | ps:A2.2 respect alternative points of view ° o) o
PS:A2.3 recognize, accept, respect and appreciate individual differences ° o o) o)
PS:A2.4 recognize, accept and appreciate ethnic and cultural diversity ° o) o) o)
PS:A2.5 recognize and respect differences in various family configurations ° o) o) o)
PS:A2.6 use effective communications skills ° o) o) o)
PS:A2.7 know _that communication involves speaking, listening and nonverbal ° o o o
behavior
PS:A2.8 learn how to make and keep friends ° o o o)




Guidance Curriculum Scope and Sequence Chart (Continued)

PERSONAL/SOCIAL DEVELOPMENT DOMAIN K-2 | 3-5 | 6-8 | 9-12
STANDARD B: Students will make decisions, set goals and take necessary action
to achieve goals.
Competency PS:B1  Self-knowledge Application
PS:B1.1 use a decision-making and problem-solving model ° o o
PS:B1.2 understand consequences of decisions and choices ° o o o
PS:B1.3 identify alternative solutions to a problem ° o o) o)
| - - . - .
N PS:B1.4 develop effective coping skills for dealing with problems ° o o) o)
PS:B1.5 demonstrate when, where and how to seek help for solving problems
D - . ° o o) o
and making decisions
! PS:B1.6 know how to apply conflict-resolution skills ° o O O
C
A PS:B1.7 demonstrate a respect and appreciation for individual and cultural ° O O O
differences
T PS:B1.8 know when peer pressure is influencing a decision ° o O O
o
R PS:B1.9 identify long- and short-term goals ° o)
s PS:B1.10 | identify alternative ways of achieving goals ° o)
PS:B1.11 | use persistence and perseverance in acquiring knowledge and skills ° o) o)
PS:B1.12 | develop an action plan to set and achieve realistic goals ° o)
STANDARD C: Students will understand safety and survival skills.
Competency PS:C1  Acquire Personal Safety Skills
PS:C1.1 demonstrate knowledge of personal information (telephone number, . o o o
home address, emergency contact)
PS:C1.2 learn about the relationship between rules, laws, safety and the
: . A ° o o) o
| protection of rights of the individual
PS:C1.3 learn about the differences between appropriate and inappropriate . o o o
N physical contact
D | ps:c1.4 demonstrate the ability to set boundaries, rights and personal privacy ° o o
! PS:C1.5 differentiate between situations requiring peer support and situations o o o
Cc requiring adult professional help
A | ps:C16 identify resource people in the school and community, and know how
. ° o o) o)
T to seek their help
0 | PS:C1.7 apply effective problem-solving and decision-making skills to make . o o o
R safe and healthy choices
s PS:C1.8 learn about the emotional and physical dangers of substance use and
° o o) o)
abuse
PS:C1.9 learn how to cope with peer pressure ° o o)
PS:C1.10 | learn techniques for managing stress and conflict ° o) o) o)
PS:C1.11 | learn coping skills for managing life events ° o




Minimum Requirements for
School Counseling and Guidance Programs
in Alabama

Russellville High School counselors function in a manner consistent with the educational
philosophy and mission of the school system and the school. As a member of the educational
team, each counselor has special responsibilities for helping all students meet their needs. School
counselors provide a comprehensive counseling and guidance program for students; consult and
collaborate with teachers, parents, and staff to enhance their effectiveness in helping students; and
follow the Minimum Requirements for Comprehensive School Counseling and Guidance
Programs in Alabama.

Organizational Framework, Activities, and Time

1. Every school system and school must implement a comprehensive counseling and
guidance program that:

a. Ensures that each counselor develops and follows a planned calendar of
activities;

b. Ensures that 100 percent of each counselor’s time is spent in providing
guidance services through the four program delivery components:
School Guidance Curriculum, Individual Student Planning, Responsive
Services, and System Support; and

c. Ensures that each counselor participates annually in a planned
professional development program designed to strengthen identified
needs of the counseling and guidance program and/or the counselor as
well as to foster ethical standards.

2. Every school system and school must provide for performance-based evaluation of
counselors. The elements of this evaluation must conform to the duties and
responsibilities of the counselor as stated in the Comprehensive Counseling and
Guidance State Model for Alabama Public Schools (the State Plan), Bulletin 2003, No.
89.

3. Every school system and school should make provisions for new counselors to attend
the Alabama Department of Education Counselor Academy as well as encourage
experienced counselors to attend this professional development opportunity.

5. Every school system and school must establish a counseling and guidance advisory
committee to assist in the development and implementation of the comprehensive counseling
and guidance program.



Competencies

5. Every school system and school must implement a comprehensive counseling and
guidance program that ensures that every student has the opportunity to achieve the
minimum competencies at each appropriate grade level.

Structural Components

6. All schools must provide counseling and guidance services performed by certified
school counselors for all students in Grades K-12 at a ratio designated by the Southern
Association of Colleges and Schools for the type of school.

7. Every school system and school must implement a comprehensive counseling and
guidance program and ensure that a person is appointed at the system level to
coordinate and monitor the delivery of counseling and guidance services to all students.

School Guidance Curriculum

8. Every school system and school must implement a comprehensive counseling and
guidance program that:

a. Ensures that each counselor engages in counseling with students in small
groups to influence responsible student behavior and enhance student
academic achievement; and

b. Ensures that each counselor implements a planned sequential program of
large-group guidance activities designed to teach students the competencies
identified in the three domains of Academic Development, Career
Development, and Personal/Social Development in a fashion that enhances
the instructional program and focuses on increasing student achievement.

Individual Student Planning

9. Every school system and school must implement a comprehensive counseling and
guidance program that:

a. Ensures that each counselor engages in counseling with students in
individual settings that facilitate responsible student behavior and enhance
student academic achievement;

b. Ensures that each Grades 8-12 counselor guides students in the
development and annual revision of a high school four-year educational
plan and requires students to maintain an educational/career planning
portfolio of study based on legislative and other graduation requirements.
(The selection of the high school four-year educational plan shall be
approved in writing by the parents or guardians and become part of the
educational/career planning portfolio.);

c. Ensures that each counselor demonstrates accurate and appropriate
interpretation of assessment data and the presentation of relevant, unbiased
information; and

d. Ensures that each counselor provides equal access and appropriate
placement for all students by utilizing test data and other available
information that identifies interests, achievement levels, and aptitudes.



Responsive Services

10. Every counselor must assist in the early identification of students at risk of school
failure and must facilitate in the delivery of preventive and interventive services.

11. Every counselor must consult with students, parents, teachers, community agencies,
and others (nurses, attendance officers, school psychologists, school social workers)
regarding strategies to help students achieve personal and academic advancement.

System Support

12. Every school system and school must implement a comprehensive counseling and
guidance program that:

a. Ensures that each counselor organizes and manages the counseling and
guidance program to provide equal access and the most effective delivery
of services to students, staff, parents, and the community;

b. Conducts systematic evaluations and follow-up studies to determine the
need for program revision;

c. Promotes awareness of the program components to students, staff, and
the community; and

d. Ensures that each counselor coordinates guidance services with all
aspects of the school program in conjunction with other school staff and
community resources.

Resources

13. Every school system and school must provide facilities that are easily accessible and
allow for the implementation of a comprehensive counseling and guidance program.
Minimum facility requirements for delivery of counseling and guidance services
include facilities that:

a. Provide private office(s) properly equipped with locked files for
counseling records,

b. Provide private telephone line(s) for confidential telephone
conversations,

c. Are adequate in size for conducting small-group counseling and
classroom-guidance activities, and

d. Ensure adequate space for reception areas and for organizing and
displaying guidance materials.

14.  Every school system and school must provide resource materials that are relevant to
the program, appropriate for the community, and of sufficient quantity to be useful.



Program Accountability Components

Accountability and evaluation of school counselors and the school counseling and guidance
program are integral components of quality programs. Russellville High School’s comprehensive
school counseling and guidance programs should be data driven. This means data should be
collected to validate certain counseling and guidance activities as well as to determine if any
change in student perception and behavior has occurred as a result of counseling and guidance
activities. School counselors and the comprehensive counseling and guidance program must
answer the question, “How are students different as a result of the school counseling and
guidance program?” Now, more than ever, school counselors are challenged to demonstrate the
effectiveness of their programs in measurable terms. This is accomplished through continuous
program evaluations and student results evaluations that assess the implementation of a
comprehensive counseling and guidance program that must follow the Minimum Requirements
for School Counseling and Guidance Programs in Alabama. The monitoring of student progress
and program progress in addition to performing personnel evaluations requires the collection of
data that support and link school counseling and guidance programs to students’ academic
success.

MONITORING STUDENT PROGRESS

Counselors of data-driven school counseling and guidance programs are able to determine what,
if any, student change has occurred as a result of their efforts. Data analysis allows school
counselors, administrators, faculty, and advisory committee members to create a current picture
of students and the school environment. Careful analysis of the current situation allows
discussion and planning to focus on student needs and the counselor’s role in addressing those
needs.

Student Data

Using student, school site, and system data to monitor student progress ensures that every student
receives the necessary support to be successful in school. In order for this to occur, school
counselors must be proficient in the collection, analysis, and interpretation of student
achievement and related data. Monitoring student progress is part of the school counselor’s
responsibility as indicated on page 7 of this document in the section, “Individual Student
Planning.” To achieve this goal, school counselors monitor student progress through three types
of data: student-achievement data, achievement-related data, and standards- and competency-
related data.

Student-achievement data measure academic progress. Student-achievement data include:
e Standardized test data
Grade point averages
Scholastic Aptitude Test (SAT) and American College Testing (ACT) Program scores
Graduation rate
Grade level (at or above) in reading, math, and other content areas
Successful completion of all courses
Promotion and retention rates
Completion of specific academic programs (academic honors, Tech/Prep)



Achievement-related data measure those areas shown to be correlated to academic success.
Achievement-related data include:
e Suspension and expulsion rates
Alcohol, tobacco, and other drug violations
Attendance rates
Parent or guardian involvement
Participation in extracurricular activities
Homework completion rates

Standards- and competency-related data measure student mastery of the competencies
delineated in the comprehensive counseling and guidance program. These data include:
Percentage of students having a four-year plan on file

Percentage of students participating in job shadowing

Percentage of students setting and attaining academic goals

Percentage of students applying conflict resolution skills

Disaggregated Data

Ensuring academic success for every student includes counselor-initiated activities designed to
meet the needs of under-served, under-performing, and under-represented populations. School
counselors do this by examining student academic achievement data and developing outcome-
based interventions designed to help students succeed. Alabama’s school counselors must not
only look at data globally, but also must be able to disaggregate data. School counselors must be
able to separate data by variables to determine if there are any groups of students who may not be
performing as well as others. Disaggregated data often precipitate change because they bring to
light issues of equity and focus the discussion upon the needs of specific groups of students.
Examples of databases to be examined are:

e Gender
Ethnicity
Socioeconomic status
Vocational program
Language spoken at home
Special education
Grade level

Data Over Time

Collecting immediate, intermediate, and long-range data allows the school counselor to gain a
true picture of the impact of the school counseling and guidance program. Immediate data
measure the impact of knowledge, skills, and attitude change as a result of counselor activity or
intervention. Intermediate data measure the application of knowledge, skills, and attitudes over a
short period of time. Long-range data are longitudinal and examine trends from year to year.

Assessing the current school counseling and guidance program reveals how well the program is
meeting the academic, career, and personal/social needs of students. The process of data
gathering and analysis ensures that school guidance and counseling implementation plans are
rooted in a clear understanding of the particular and unique needs of students. School counselors
should determine student needs that are unique to their school and community. Data analysis is
the mechanism by which the practicing school counselor is able to acquire specific information to
best understand these needs.



MONITORING PROGRAM PROGRESS
Program Evaluations

Evaluation of the comprehensive counseling and guidance program is a vital element in
determining the effectiveness of the school program. The counseling and guidance program
evaluation provides a means for enhancing and improving the program and demonstrating
accountability. An evaluation of the counseling and guidance program using process data,
perception data, and results data measures the degree to which students have acquired the skills
and knowledge defined by the competencies and the Minimum Requirements for School
Counseling and Guidance Programs in Alabama.

Process data answer the question, “What did you do for whom?” and provide evidence that an
event took place. Process data describe the manner in which the program is conducted and
indicate if the program follows established practices. These data are important in that they
indicate that an event took place, but do not provide evidence that any change occurred.

Perception data answer the question, “What do students think they know, believe, or can
demonstrate?” These data are often collected through pre/post surveys, tests, or skill
demonstration opportunities (role plays, evaluation forms).

Results data answer the question, “So what?” These data show that the program has a positive
impact on students’ ability to utilize their knowledge, attitudes, and skills to effect behavior

change.

Measurable success resulting from utilization of the above data can be determined by an increase
in the number of students completing high school who achieve the academic, career, and
personal/social competencies essential for becoming successful adults. These students have a
wide range of substantial postsecondary options that may include entry into the workforce, further
technical training, or postsecondary education opportunities. Counselors should analyze student
achievement and counseling and guidance program-related data, conduct research on activity
outcomes, and discover achievement gaps that exist among different groups of students.

Student Results Evaluations

The goal of results evaluations is to show change in student behavior and student learning.
Student results data are collected for activities listed in the school counseling and guidance plan,
and collection occurs both before and after the activity. The data indicate which activity worked
and clarify what should be changed. (See Appendix H.)

Results evaluations and the results report serve as a tool for:
e Ensuring the program is carried out as planned
Ensuring every student is served
Ensuring developmentally appropriate materials are used
Documenting the program’s process, perception, and results
Documenting the program’s immediate, intermediate, and long-range impact
Analyzing program effectiveness
Sharing program successes
Improving the program
Advocating for systematic change in the school system



The results report for school guidance curriculum may include the following:
e Grade level served

Lesson content areas

Curriculum or materials used

Number of school counseling lessons delivered

Subject area of school counseling lessons

Number of students served

Short-term perception data such as pre/post tests

Intermediate and long-term results data such as impact on behavior, attendance, or
achievement

o Implications of the results on the counseling and guidance program

Program Audits

The program audit is used to assess the school counseling and guidance program’s alignment with
the Comprehensive Counseling and Guidance State Model for Alabama Public Schools and The
ASCA National Model: A Framework for School Counseling Programs. An audit is a checklist
that helps define the current status of the school counseling and guidance program. The primary
purpose for collecting this information is to guide future actions within the program and to
improve future results for students. Program audits are first performed when a school counseling
and guidance program is being designed and then annually to appraise the progress of program
development. Program implementation and results findings allow strengths and weaknesses to be
recognized, and program needs to be determined for the following school year. (See Appendix I).

PERSONNEL EVALUATIONS

The Alabama PEPE Program for Counselors is based on criteria that contribute to effective
schools. The criteria have been identified through a study of research findings on effective
schools and through information derived from educators across Alabama to identify the best
practices used in our schools. The criteria identify functions and activities carried out by
effective educators. Through the work of a state task force of educators in Alabama, the criteria
for evaluation have been developed and structured into a hierarchy, which delineates the
knowledge and skills required for effective personnel and specific positions.

The complete list of criteria, including the PEPE Data Sources; Counselor Surveys; and
Competencies, Indicators, and Definitions Items for Counselors, is located in Appendix B of this
document. The complete manual for the Alabama PEPE Program for Counselors can be
accessed at www.alsde.edu.


http://www.alsde.edu/

Program Development and Implementation
Components

The success of school counseling and guidance program development is directly linked to the
understanding of the Comprehensive Counseling and Guidance State Model for Alabama Public
Schools (the State Plan), Bulletin 2003, No. 89, by all stakeholders: the community, school
board, educators, parents or guardians, and students. As an essential resource person and
facilitator of change, the school counselor must assume the primary responsibility for school
counseling and guidance program development.

The counseling and guidance model described in this document represents a commitment and a
direction toward a more consistent approach to school counseling. Parents/guardians and
students need to be confident that academic and career plans are built from a similar experiential
base as students transition between grade levels or from one Alabama school to another.

The following outline lists steps for developing a comprehensive counseling and guidance
program in all school systems and in each individual school. While reviewing local school
counseling and guidance programs, some implementation steps may be in place, others may need
to be revised, and others may be missing. Each step need not be completed sequentially; in fact,
several steps may be developed simultaneously. Full implementation requires all steps to be
completed.

DEVELOPMENT AND IMPLEMENTATION OF THE LEA
COMPREHENSIVE COUNSELING AND GUIDANCE PROGRAM

LEA Preparation

The purpose of preparation is to help understand the foundation and evolution of the State Plan.
This section is included to provide background information for counselors not familiar with
previous Alabama counseling and guidance models.
e Review the history of school counseling.
e Review the history of comprehensive school counseling and guidance programs in
Alabama.
— The Revised Comprehensive Counseling & Guidance State Model for Alabama’s
Public Schools (The State Plan), Bulletin 1996, No. 27
— The Comprehensive Counseling and Guidance State Model for Alabama Public
Schools, (the State Plan), Bulletin 2003, No. 89
e Determine changes needed for transition to the new State Plan, outline a plan for
change, and outline changes made.
o Align the LEA school counseling and guidance program to the new State Plan.

LEA Consultation with Leadership

The purpose of consultation with persons in leadership roles is to secure support and essential
resources for implementation of the program.
o Meet with key administrators (superintendent, principal(s), coordinator) to review the
outlined changes for transition to the new State Plan.
o Reaffirm and secure the commitment of the LEA counseling and guidance advisory
committee regarding the transition to the new State Plan.
e Select a steering committee to develop the new document (LEA adaptation of the new
State Plan).



o Develop work groups, a work plan, a time line, and a calendar for completion and actual
writing of the LEA’s adaptation of the new State Plan.



LEA Needs Assessment

The purpose of the needs assessment is to prioritize the competencies from the State Plan and to
add any competencies that are unique to the individual LEA.

Discuss major areas of concern of the school district such as achievement, bullying,
dropout rate, drugs, teen pregnancy, unemployment, and violence with the LEA advisory
committee.

Develop a survey instrument highlighting the school counseling and guidance program
standards and competencies.

Distribute the survey to students, educators, parents or guardians, and other stakeholders
in the community.

Analyze the data from the survey to establish priorities for the LEA adaptation of the new
State Plan and disseminate information to stakeholders.

LEA Document Development

Review The ASCA National Model: A Framework for School Counseling Programs and
the Comprehensive Counseling and Guidance State Model for Alabama Public Schools.
Review other system-level plans based on the ASCA National Model and/or the new
State Plan.
Review and revise the assumptions and statement of philosophy according to the
following key elements:
— Every student
— Comprehensive in scope
— Data-driven
— Integral part of educational program
— Preventive in design
— Measurable student outcomes
— Collaborates with all stakeholders
— No Child Left Behind (NCLB) Act
— Closing the achievement gap
— Outcome-based
Define the counseling and guidance program’s component in terms of the LEA’s
educational mission.
— Focuses primarily on students
— Advocates for equity, access, and success of every student
— Establishes a structure for innovations
— Creates one vision
— Indicates linkages (relationship to state department, professional standards, and
LEA)
— Indicates long-range desired results.
— Provides an anchor in the face of change
Analyze major differences (ASCA domains, goals and standards) between 1996 State
Plan and the 2003 State Plan. (See Figure 3, page 30.)
— Domains
= Educational Goals to Academic Development
= Career Planning to Career Development
= Knowledge of Self and Others to Personal/Social Development
— Goals and Standards
= 16 goals (1996 State Plan) to 9 standards (2003 State Plan)
Prioritize competencies for the LEA and add other grade-level competencies, as needed.
— Combining competencies within a single activity
— Deciding time allotment and calendar for individual competencies



Figure 3

State Plan (1996) and State Plan (2003)
Comparison of ASCA Domains and Goals and Standards*

Alabama State Plan (1996)

Alabama State Plan (2003)

Educational Goals

Academic Development

Students will:
o Apply effective study skills.
o Gain test-taking skills.

Student will:
A. Acquire the attitudes, knowledge, and

skills that contribute to effective learning
in school and across the life span.

o Set educational goals.

Complete school with the academic
preparation essential to choose from a
wide range of substantial postsecondary
options, including college.

o Learn effectively.

Understand the relationship of academics
to the world of work and to life at home
and in the community.

Career Planning

Career Development

Students will:
e Analyze skills and interests.
e Plan for the future.

Students will:
A. Acquire the skills to investigate the world

of work in relation to knowledge of self
and to make informed career decisions.

e Form a career identity. B. Employ strategies to achieve future career
success and satisfaction.

o Combat career stereotyping. C. Understand the relationship between
personal qualities, education and training
and the world of work.

Knowledge of Self and Others Personal/Social Development
Students will: Students will:

o Develop positive attitudes. A. Acquire the attitudes, knowledge and

e Respect others. interpersonal skills to help them

« Develop relationship skills. understand and respect self and others

o Gain self-awareness. B. Make decisions, set goals, and take

o Gain responsibilities. necessary action to achieve goals.

o Make effective decisions.

e Learn how to resolve conflicts. C. Understand safety and survival skills.

e Learn how to make healthy choices.

*Domains for 1996 and 2003 are indicated in bold type. Goals for 1996 are indicated by bullets. Standards
for 2003 are indicated as A., B., and C.




LEA Adaptation of the State Plan (2003) Program Delivery Components

Align the four program delivery components of the State Plan (1996) and the new State Plan
(2003) according to the following changes/additions:
e Guidance Curriculum (1996) to School Guidance Curriculum (2003)
— Classroom Guidance Activities
— Group Activities
— Interdisciplinary Curriculum Development
— Parent Workshops and Instruction (hew)
e Individual Planning (1996) to Individual Student Planning (2003)
— Individual or Small-Group Appraisal
— Individual or Small-Group Advisement
— Placement and Follow-Up
e Responsive Services
— Consultation
Personal Counseling
— Cirisis Counseling
Peer Facilitation (new)
— Referrals
e  System Support
— Professional Development
— In-Service
— Consultation, Collaboration and Teaming (new)
— Public Relations
Community Outreach
Consultation with Staff
Curriculum Development Support
Advisory Committees (new)
— Program Management and Operations (new)
— Research and Evaluation
— Fair-Share Responsibilities (new)

LEA Adaptation of Program Structural Components

e Develop management agreements that reflect the Minimum Requirements for School
Counseling and Guidance Programs in Alabama as well as other additional program
requirements.

— Counselor’s Responsibilities

— Counselor’s Job Description

— Counselor’s Role in Parenting Education

— Counselor’s Role in Tech/Prep

— Counselor’s Role in Discipline

— Student-Counselor Assignment

— Counselor’s Use of Time
e Consult counseling and guidance advisory committees.

— LEA counseling and guidance advisory committee

— Individual school counseling and guidance advisory committee
e Incorporate use of data.

— Student progress evaluation

— Program evaluation

— Longitudinal data collection/storage/access regarding counseling and guidance

program

— Data analysis

— Data management
e Develop action plans.



— Curriculum action plan
— Closing-the-gap action plan
e Utilize calendars.
— Annual calendar of LEA counseling and guidance activities (System-wide testing,
LEA advisory committee meetings, counselor in-service programs)
— Monthly/weekly calendar of LEA counseling and guidance activities (counseling
staff team meetings, classroom guidance lessons, group counseling sessions)

LEA Program Accountability

o Develop forms and sample reports.
— Program evaluation data sources
= Demographic data
Attendance data
Suspension and expulsion rates
Behavioral referrals
Promotions and retentions
Graduation rates
Standardized test results
e Conduct program audits.
o Utilize school counselor performance evaluations.
— PEPE- or LEA-developed counselor performance evaluation instrument
— Data analysis of standards implementation

LEA Program Implementation Process

Develop counselor program forms.

Draft initial document.

Document review by administration, board of education, and other stakeholders.
Make changes.

Finalize document.

Secure letter of approval/implementation from superintendent.

Provide copy of finalized document to each system counselor.

DEVELOPMENT AND IMPLEMENTATION OF THE INDIVIDUAL SCHOOL COMPREHENSIVE
COUNSELING AND GUIDANCE PROGRAM

Individual School Preparation

Review the LEA plan for a comprehensive counseling and guidance program in addition to
reviewing the requirements set forth in this document. Pay close attention to components that
affect the grade levels of the individual school.

Individual School Consultation with Leadership

The purpose of consultation with persons in leadership roles is to establish with the principal,
faculty, staff, and community stakeholders the changes that will take place during the transition.
o Establish individual school counseling and guidance advisory committee.
e Consult and plan with the school principal the transition timeline, calendar and faculty in-
service for the counseling and guidance plan.
e Consult and plan with the principal, advisory committee, and faculty for the needs
assessment.

Individual School Needs Assessment



The purpose of the needs assessment is to establish priorities for each school. Individual schools
may have additional competencies that can be identified through the individual school needs
assessment.

e Conduct a needs assessment as it applies to the individual school and grade level(s).

e Prioritize competencies.



Individual School Document Development

Review the LEA’s comprehensive counseling and guidance plan.
¢ Review other individual school plans, as appropriate.
Incorporate applicable components of the LEA’s comprehensive counseling and guidance
program as the introductory material for the individual school plan.
— Introduction
— Mission
— Program Benefits
— Program Delivery
— Program Goals for Students
—  Minimum Requirements
— Program Accountability
o Utilize the competencies in the specific domains as they apply to the grade level (s) of the
individual school.
o Develop at least one activity that addresses each competency for each grade level in the
individual school.
e Develop a calendar for the academic year that shows the planned implementation
according to the three domains.
o Develop or adapt forms for the purpose of gathering information to document program
implementation and program effectiveness.

Individual School Adaptation of the State Plan (2003) Program Delivery Components

Align the four program delivery components of the State Plan (1996) and the new State Plan
(2003) according to the following changes/additions:

e Guidance Curriculum (1996) to School Guidance Curriculum (2003)
— Classroom Guidance Activities
— Group Activities
— Interdisciplinary Curriculum Development
— Parent Workshops and Instruction (new)

e Individual Planning (1996) to Individual Student Planning (2003)
— Individual or Small-Group Appraisal
— Individual or Small-Group Advisement
— Placement and Follow-Up

e Responsive Services
— Consultation
— Personal Counseling
— Crisis Counseling
— Peer Facilitation (new)
— Referrals

e System Support
— Professional Development
— In-Service
— Consultation, Collaboration and Teaming (new)
— Public Relations
— Community Outreach
— Consultation with Staff
— Curriculum Development Support
— Advisory Committees (new)
— Program Management and Operations (new)
— Research and Evaluation
— Fair-Share Responsibilities (new)



Individual School Adaptation of Program Structural Components

o Develop management agreements that reflect the Minimum Requirements for School
Counseling and Guidance Programs in Alabama as well as other additional program
requirements.

Counselor’s Responsibilities
Counselor’s Job Description
Counselor’s Role in Parenting Education
Counselor’s Role in Tech/Prep
Counselor’s Role in Discipline
Student-Counselor Assignment
Counselor’s Use of Time

o Consult counseling and guidance advisory committees.

LEA counseling and guidance advisory committee
Individual school counseling and guidance advisory committee

e Incorporate use of data.

Student progress evaluation

Program evaluation

Longitudinal data collection/storage/access regarding counseling and guidance
program.

Data analysis

Data management

e Develop action plans.

Curriculum action plan
Closing the gap action plan

e Utilize calendars.

Annual calendar of LEA/individual school counseling and guidance activities

(system-wide testing, LEA/individual school advisory committee meetings,
counselor in-service programs)

Monthly/weekly calendar of LEA/individual school counseling and guidance
activities (counseling staff team meetings, classroom guidance lessons, group
counseling sessions)

Individual School Program Accountability

e Develop forms and sample reports.

Program evaluation data sources
= Demographic data
= Attendance data
= Suspension and expulsion rates
= Behavioral referrals
= Promotions and retentions
= Graduation rates
= Standardized test results

e Conduct program audits.
e Utilize school counselor performance evaluations.

PEPE- or LEA-developed counselor performance evaluation instrument
Data analysis of standards implementation

Individual School Program Implementation Process

o Develop counselor program forms.
o Draft initial document.
o Document review by administration and other stakeholders.



Make changes.

Finalize document.

Secure letter of approval/implementation from principal/superintendent.
Provide copy of finalized document to counselor(s).



